



































To create transition plans for students at the age of transition, the District is responsible
for gathering data about the students in a variety of ways, including using an age-
appropriate transition assessment. In the same way that SDI should be unique to the
student, so should transition assessments. Here the District used no individualized
assessments targeted for youth with disabilities. The “student centered transition
interview” focuses on how the student perceives his or her strengths and weaknesses,
and asks the student what career the student is interested.

In summary, the District neither established nor implemented a consistent system for
providing parents with progress reports on IEP goals. The District also failed to use
individual assessments targeted for youth with disabilities, which negatively impacted
the District’s ability to create individualized transition plans for these students.

The Department substantiates this allegation.

3. Team Considerations and Special Factors (Systemic):

The Complainant alleges that the District violated the IDEA by:
a) Not having the IEP Team consider the academic, developmental, functional
needs of the Student;
b) When a Student whose behavior impedes the Student’s learning, or that of
others, not having the IEP Team consider positive behavioral interventions and
supports and other strategies to address the behavior as a special factor.

Facts:

3.1. In the twenty-one files reviewed in this investigation, ten Students were identified
as evidencing behavior that impedes their learning or that of others. Among those, the
IEP Teams specified that the Students would be supported by Behavior Plans in two
instances, by accommodations in seven instances, by Related Services in no
instances, and by SDI in nine instances. Three of these Students were scheduled to
receive SDI in a Special Education setting, and the others were to receive SDI in the
general education classroom. The amount of SDI to be provided ranged from fifteen
minutes per week to forty minutes daily.

3.2. For a Student in the District who experiences severe anxiety, the IEP Team
acknowledged that the Student had behavioral needs. The IEP Team wrote a goal for
the practice of relaxation and calming techniques, but did not specify in the goal
exactly what SDI would be used to teach the Student these strategies. In the
PLAAFP, the IEP Team described the Student as “significantly struggling with
characteristics of anxiety and exhibiting significant difficulty with depression,
withdrawal, somatization and adaptability. However, the |IEP Team included nothing in
the IEP that could help the Student learn skills to decrease the need to withdraw and
to increase the ability to adapt. There is no suggestion of a Behavior Plan in the IEP,
although the IEP Team noted the Student’s need for a calming accommodation and
the use of a red/green card to indicate readiness to communicate.
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